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• This study examined the efficacy of In-School Speech 

and Language Support for children with Developmental 

Language Disorder in mainstream primary schools in 

Ireland. 

• It evaluated the implications, benefits and challenges of 

teacher-SLT inter-professional collaboration.

• Qualitative data was collected by interviewing teachers 

and Speech and Language Therapists (SLTs).

• The research and study indicate that early identification 

and implementation of evidence-based supports, while 

unable to 'cure’, can interrupt the cycle of cascading 

consequences. 

• The In-School Demonstration Model (DES 2017) and 

the new Inclusion Model (DES 2019) mark a new 

chapter towards an international, evidence-based 

research and legislation-informed model of in-school 

therapy. This study outlines the advantages and 

challenges of such a model for the child with DLD and 

children with other language and learning needs. 

• DLD is a disorder that is more prevalent than autism and 

dyslexia, yet awareness among teachers and the general 

public is poor relative to its frequency and severe impact 

(Bishop 2010). 

• DLD is described as ‘the most common childhood 

disorder you’ve probably never heard of’ and is 

characterised by difficulties in drawing meaning from 

what is said or written, with significant problems using 

speech sounds, words and sentences or other symbols in 

speaking and writing (IASLT 2017).

• It is a persistent, pervasive and lifelong condition, for 

which there is no ‘cure’. Consequently, consistent 

interventions are required rather than short-term 

packages of care.

• Its implications for children’s social, emotional and 

behavioural outcomes can be devastating. 

• Affecting long-term mental health, employment 

opportunities and social adjustment; the long-term 

negative implications of DLD are both personal and 

societal.
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• The key findings highlight a deficit of awareness and 

knowledge of DLD among teachers. 

• Positive school leadership and engagement by all 

stakeholders is key to the success of the collaborative 

process. 

‘There has to be buy-in from everyone’.

• Children were particularly identified as central in co-

designing their personal goals. 

• Aligning SLT and teacher goals requires modification of 

curricula and learning foci. 

• Emphasis on compensatory strategies, social and 

communication skills and generalisation is accepted as 

most beneficial for the child with DLD. 

• Early identification and intervention by co-designing and 

co-facilitating universal, targeted and specific supports to 

achieve measurable progress is recognised as a key goal 

of in-school therapy. 

• The school is the preferred setting for support rather than 

the clinic-based model, allowing therapists to observe 

children in their natural, social environment and among 

their peers. 

‘You see the kids where they’re really supposed to 

be’


